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classes in all educational contexts. The attempt of this study is to analyse the series of Inside Reading manuals in terms of appearance and consistency. Twenty male and female EFL teachers who were teaching these series were selected to be interviewed about their ideas on these textbooks. The results showed that 5 of the total 16 texts read were in the
field of student interest, as the subjects were related to culture, society, tradition and history. Three of the texts were reported as not of interest to students from the attitudes of their instructors because both were about unknown subjects about which the students had no content information about and were not related to students of cultural, social or historical
origin. Almost all of those reading texts were perceived to be very intriguing and considered fit for the level of understanding of the students and vice versa. Of all the visual aids used some considered to be highly intentional; however, two of them, of all, after the teachers said, were not useful. The style of the written format and the font size of the texts read
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Milad Massomzadeh2Multi consider stextbookles as the second most important factor in EFL settings, with professors rst (Riazi, 2003). Text books play a vital role in language learning courses in all sectors of educational institutions. What adds to the importance of textbooks is that in many parts of the world, mentors have no freedom, so they cannot select
any kind of manual on their own. However, most second language teachers are not free to use the books they want; rather, they are suggested to use the books (Garinger, 2001). In this regard, Litz (2005) argues that in recent years there was an explosion to use commercially available books in the Classrooms of the EFL. In addition, since the manuals are
in the field of the instructor's hands, it should be understood to apply the materials, as well as knowledge of the knowledge utility (Razmjoo, 2007). On the other hand, the abundance of different materials for the purpose of teaching English has made it a difficult task for teachers to select the appropriate material. Applied Linguistics Research Journal, 4 (2), 68-
80 69In this respect, the analysis and evaluation of textbooks have always been attracting EFL practitioners and researchers in second language teaching. In this way, some studies have conducted an assessment of what needs to be incorporated into a manual before designing it while others perform an analysis of what has already been designed. The
latter is mostly done with two objectives. First, they try to investigate whether the manual follows the theories and approaches that have been supported to follow or not. Secondly, studies could be conducted to explore the manual from a single point of view to  whether it is based on a certain set of principles or not. Consequently, the following research
question was tried in this research:1. Does the appearance of The Inside Reading series units follow a standard criterion? 2. The passages of understanding the reading in the Inside Reading series follow the criterion of being coherent?2.Literature Review 2.1.Text coherenceConsistency and cohesion are two elements of a passage in a single reading and
speech and are two important topics or call them hot debates among applied linguists (Navratilova &amp; Renata Povolná, 2009). Based on this view, both can be achieved in di erent variety of types of conversations and as vital tools for communications, which are achieved by the existence of interaction between speaker and listener. For Schi rin (1987),
coherent devices are those words that are used to help the reader build meanings and the writer to better understand the conversation. In this way, the coherence of the text depends very much on the successful integration of di erent verbal and nonverbal devices to place a message within an interpretative framework and on a listener's appropriate synthetic
ability to interpret such cues as a totality to interpret that message (p. 39). 2.2.Descriptive/experimental studies on the evaluation of textbooksPractical over-the-use material evaluation shall vary according to the approach they approach. Aamri (2008), for example, used a questionnaire distributed to teachers and administrators to evaluate English textbooks
used by a number of young Learners of Saudi English. In another study, reading textbooks applied in secondary schools in Korea and Japan were studied (Atkins, 2001). To this end, he exploited a model designed by McDonough and Shaw (2003). In this respect, the researchers used a system that relied on the checklist with the necessary alternations, so
that the evaluation process was more suitable for ease and every researcher. With regard to benets of manual evaluations, Amrani (2011) argues that publishers are required to evaluate the materials because should satisfy a wide range of learners. In addition, EFL teachers must evaluate the teaching materials available to them for various reasons. This is
because the vital role of these manuals will determine the correct selection of textbooks for class settings (Karamifar, Barati, &amp; Youhanaee, 2014). Studies in textbook evaluation vary. In one research, a study in Iran was conducted on three different English secondary school textbooks on three levels di erent. After careful analysis of the textbooks,
according to a distributed questionnaire, teachers and students, Dahmardeh (2009) could  that the textbook could not meet the needs of teachers or students; which means that the books could not provide the necessary skills students need in the actual use of English. In another research, Razmjoo (2007) also compared two textbooks used in Iran's
education system, one of which belonged to a state high school and the other to a private high school. The purpose of the study was to seek representation of CLT principles in textbooks. They concluded that the private high school book is almost twice as communicative as the education system. They concluded that the textbooks were not produced in a
student-based. 70 Farahani et al.3.MethodThis paper adopted a quantitative/qualitative evaluation of the design of manuals by collecting and analysing data obtained from expert opinions on the analysis of the content and appearance of the passages. According to Ahuvia (2001), the evaluation of manuals is used as a general term for methodologies in order
to encode a piece of text into categories and then to count the frequencies of events within each category. To achieve the purposes of the study, a card was adopted as a content analysis from Mosa Ali (2010) to collect, describes and analyzes data on the content of the reading text &amp; tasks in Inside Reading with consideration of the standards suggested
in the card.3.1.ParticipantsInsofar as this study was an attempt to evaluate the Inside Reading course books, and as for the interview part in the study process, 15 participants, teachers, including 6 male teachers and 9 women with experience in teaching these series, were selected. The sample was randomly divided, in the sense that it was the teachers
chosen who taught inside the reading series.3.2. Materials 3.2.1.Inside Reading Inside Reading series is a well-known series and is frequently o ered as a book course for reading courses. With a new introductory level, Inside Reading is expected to prepare students to know academic texts when taking important vocabulators that are the list of academic
words. The series has features, including: A) Explicit reading skills, would be inference, working with graphs and annotation B) texts of great interest from fields of academic content, such as psychology, engineering, arts, technology, and business, motivate studentsC) Systematic acquisition of the entire Academic Word through responsive ED)Examples from
Oxford English Corpus teach real life EnglishE) Introduction levelF) Digital Resources for Teachers – iTools digital resources build the language prociency through authentic videos and audio, G) e-books with interactive features designed for learning foreign languagesH) Inside Reading Second Edition combines the development of reading skills with key
vocabulary from the Academic Word List, to provide students with the tools they need to understand academic texts. All the number of items in reading is listed according to the dimensions skills in reading cope with the Inside Reading series. Six areas were carefully chosen to match the purpose of the study and to discover areas of weaknesses and
strengths in reading textbooks and tasks. Table 1 below shows the di erent categories of the checklist and their number of items. Table 1. Items chosen in each domain in card analysisNumber Domains Number of Items1 Reading Texts 72 Read Text Vocabulary 53 Read Text Visuals 44 Read Text Appearance 45 Reading Exercises 19Total 39 Applied
Linguistics Research Journal, 4 (2), 68–80 713.2.2. The interview process The questions selected at this time contained below the titles/questions. 1. Reading texts that were more interesting to students.2. Reading texts corresponding to the level of understanding of the 9th grader.3. Visual elements of text and its reading content (clarity-attractiveness-color)4
were used. The reader's ease of font size and type.5. It took time to work on reading texts and exercises.6 Comments on reading texts and exercises.3.3 Procedure3.1.The sampling procedureSula is composed of four books. Each unit includes 10 units and each unit has two passages. In conclusion, there are 20 passages in each book. For the purpose of
sampling, the names of all readings (80 passages) were written in pieces of paper, and 8 of them were chosen at random. The related passages were copied from the book and then the sample was given to the experts for further analysis.3.2.The data collection procedureS the series were evaluated in terms of appearance (on the basis of which the units
were designed), the content and consistency of the passages understanding of the included reading. Data analysis for rst research question was conducted based on the Mosa Ali checklist (2010) for appearance and content analysis. All units were examined and the questions in the checklist were answered by the researchers. Then, in order to verify the
validity of the analysis, the aspects analysed were validated by two experts to answer the second research question, 15 teachers' ideas were welcomed on the coherence of the reading in this course book. In this regard, 5 teachers were asked to read the sampled passages to give researchers their ideas about their well-being coherence. In addition, they
were asked to mention the points of inconsistency, if any, with examples.4.Results4.1. Also, of the Content ChecklistThe section provided here provides 7 standards based on the content of the reading in that book. Table 2 represents each domain in terms of issues such as the individual percentage of items, as well as the Reading Texts frequency. The
organization of each item is in descending order. 72 Farahani et al. Table 2. Articles Frequency &amp; Percentage in Reading ContentNo Standard Averageof fre-quency percentageage1 enrich students' knowledge about subjects di erent 16 100%2 help students read intensely 15.6 97.9%3 present values and good manners 9.3 3 58.3 %4 presents culture-
related topics 4 25%5 Reality discussion topics 3.66 22.9%6 help the student to read extensive0 07 are authentic 0 0Total 48.66 43.44%Table 2 explains the enriched element students. After I can show the data, this item received the highest score of 100%. In other words, in the entire manual for each unit, there is a new and di erent topic. After that, the
criterion entitled helping students to read intensively received the second highest, which was about 97.7%, along with 15.6 frequency, which means that almost reading the content in the Inside Reading series are read intensively by subjects. As regards issues such as values and good conduct, presented in the results, they received a rate of 58.3%, as well
as a frequency level of 9.33. This percentage indicates that of 16 texts in reading, 9 of the Inside Reading series represent values and good manners. Taking into account the criteria related to culture, it was shown that it had the rate percentage of 25% with the frequency of 4 elements. This rate shows out of the total of 16 units in the assigned books, 4
contained subjects that were related to cultural issues. Based on the criteria related to reality, it received a percentage of 22.9% with a frequency rate of about 3.66, revealing that about 4 units out of 16 of the book have subjects related to reality. On the other hand, the element helped students to read at length received 0% of the total criterion. This shows
that none of the texts read has been read at length by the writer. Taking into account the content of the series, the item uses authentic texts received 0% which means that the authenticity of the entire 16 books, Inside Reading, was zero. Reading vocabulary analysis In this area, there are 5 landmarks according to the text in the reading vocabulary inside
reading. Table 3 illustrates the measures with both frequency and percentage for each unit that is in descending order. Table 3. Unit Elements with Their Frequency &amp; Percentage of Numeric Vocabulary Criteria Average Frequency1 Highlighting New (Unknown) Words with Colors 16 100%2 Ease of Picking Up Words Understanding Pro-Nunciation and
Meanings) by Students15.6 97.9%3 A sum of new words (ranging from 2% -5% no more in com-parison with whole text word numbers)15.6 97.9%4 include guessed words 15.6 97.9%5 use new vocabulary, which is is is is or abstract 0.66 4.16%Total 63.6 79.5 Applied Linguistics Research Journal, 4 (2), 68–80 73Respecting the use of colors to highlight
new (unknown) vocabulary, the given results show that this option received 100% of the total percentage. This can mean that all new vocabulators are highlighted by using the yellow color. Approximately 97.7% (frequency 15.6) selected are easy to learn (know their meaning and pronounce) by students. This indicates that all vocabulators were in line with
the age of the students and their level of understanding and considered advantageous and a strong point. Regarding the limitation of new unknown words and their number (ranging from 2% to 5% in terms of whole word numbers in the content), returns reveal that it received 97.9% for the percentage and for a frequency of 15.6. This percentage can show
most vocabulators in the texts were in line with the need of students. With regard to the element including the guessed words, a maximum of 97.9% indicates that almost all students did not have di culty in guessing the meaning of the words. However, the item use new (unknown) vocabulary that are concrete and abstract not received a considerable
percentage; i.e. 4.1% had a low percentage rate of 0.66 %. Which shows that most of the words used in the content were nonbeton in nature. VisualsAs text to this part, 4 di errent landmarks related to visual text in SB are considered. Table 4 sets out the reference criteria for the percentage and frequency separately for each item. Table 4. Individual
percentage of percent anger and frequency in text VisualsNo benchmarks Average Frequency1 are relevant to reading text. 14.33 89.5%2 are colorful and attractive. 13.3 83.3%3 are clear to learners 13 81.25%4 are authentic (especially images) 8.66 54.16%Total 49.3 77.08%Given that visual elements are relevant with the text, the data indicate that each
individual element had the highest percentage rate of each party. The frequency was 89,5 % of 14,33, indicating that the text images were in line with their reading content, with the exception of two images. In terms of the colour and attractiveness of visual elements, it had an average frequency of 83.3% by 13.3%. So clearly it is representing the fact that 13
of 16 visual text were printed with their coloration and attractiveness. As for the reference value are clear to learners, 81,25 %, as well as a 13- and 13- that the number of images printed and used is 13 out of 16, which is not clear. However, the item is authentic (especially images) 54,16 % and the frequency of 8,66 have been designated indicating the use
of images, the value of which is half of the series of cards, are original and real; whereas other have no authenticity. The appearance of the bookThis part attempts to mention 4 reference criteria in the appearance of the text in SB. Table 5 illustrates them together with each individual frequency of the elements, as well as the percentage in terms of its
arrangement in a Order. Given the adequacy of the margins on the sides, the frequency was 16, with 100 %, which may explain the parts of the margins are vital in all textbooks of reading materials. As regards the adequacy of the space of the lines of text, the reports could indicate the rate of 100 % and a frequency that was 16 points of significance between
the lines can be seen in all materials in the reading books that are sufficient. As regards the item is divided into paragraphs, it received 91.6% together with 14.6 in frequency, meaning that 14 of 16 texts were divided into paragraphs. The indentative element of use 74 Farahani et al. had a percentage of 79.1 % and a frequency of 12.66 indicating
approximately 13 out of 16 units had indentations. Table 5. Individual percentage rate of the item and frequency in terms of book layout No. Criteria Average frequency percentage1 Appropriate margins on the sides. 16 100%2 Quantity of spaces on text lines 16 100%3 Split paragraphs. 14.6 91.66%4 Using indentation 12.66 79.1%Total 59.3 92.7%Reading
ExercisesThis domain has 19 benchmarks in Inside Reading relative to content. Table 6 shows standards with both the percentage rate and the frequency for each item organized in descending order. Table 6. Reading drill with percentage rate and Frequency.No. Reference Average Frequency Percentage1 presents clear instructions that teachers can
understand 16 100%2 enable student background 16 100%Awareness of advance reading content by asking and responding, im-ages, grouping words. make the students predict (guessing) in reading. 15 93.75%4 Include a variety of questions. 14 87.5%5 concentration on the nature of reading. (according to the text)12.3 77.1%6 asks students to draw
conclusions (infers) from the information given in the content.10.33 64.5%7 asks each individual to look for clear clues in the manual. (scan)9.66 60.4%8 Ask them to discriminate caus-seand e ect. 8.66 54.16%9 I want students to develop the awareness of semantic words.7.33 45.8%10 Tell them to improve their understanding to learn about the families of
words and their opposites.6.66 41.66% Applied Linguistics Research Journal, 4 (2), 68–80 7511 Ask them to look for the writer's idea. (skim) 6.66 41.66%12 I want them to draw lessons. 6.33 39.5%13 Students must prepare a report of the entire text. 6 37.5%14 Students must make a connection between the text and their personal experience.2.33
14.58%15 people are asked to  a fact and an opinion. 2 12.5%16 Each individual two by two in a working group to  second answers. 1.33 8.33%17 Individuals should guess the writer's idea 1.33 8.33%18 Understanding the meaning of each work on the basis of the content.0.33 2.08%19 Students are asked to  by reference-ences, as well as pronouns in
the content.0TotalReference statements show clear that can be understood by students, was seen 100% in addition to 16 frequency which means reading exercises were followed according to the instructions and were live for all In the same line, the option to enable students' background knowledge before reading the text through questions, reading images,
and grouping words obtained 100% percent and 16 frequency, which means that all pre-reading exercises challenge students' prior understanding of texts. After mentioned above, it is done by asking and responding, reading images and grouping words. The students' request to predict (guess) in the text obtained 93.75% and 15 frequencies which showed
that almost all reading exercises were designed to require students to make predictions before they began to read the text. Given the item including a variety of questions, which received a peak score (87.5% with a frequency of 14. This may show that a wide range of questions are found in reading comprehension exercises. The focus on pure reading
element obtained 77.1% and the frequency of 12.3 points of significance in reading was more authentic; however, some of which were considered mixed as well. As regards the benchmark to require students to distinguish between fact and opinion, this post received 12.5 per cent and 2 frequencies. This could mean that those exercises required students to
understand the comparison between reality and idea in the book. in terms of the item requires students to work responses in pairs and groups, 8.33 percent was received because and 1.33 in frequency illustrating this fact that from all exercises one inside Reading was designed to have students exercise responses in pairs and groups. Returning to the
element asks students to deduce the attitude of the author, it can be observed that the percentage was 8.33% with a frequency of 1.33. You might say that those exercises that are designed have had students guess the writer's point of view once in all the exercises in the Inside Reading series. With regard to the element of students who  meanings of new
vocabulary in contexts, it is shown that the percentage was almost 2.08 % and 0.33 in terms of the frequency that can demonstrate these exercises wanted the students to understand new meanings of words in contexts that are rare and cannot be found frequently. As for the last one, that is asking students to recognize pronoun references, 0 percentage rate
shows that no reading drills were designed in such a way that they required students to recognize pronoun references. 76 Farahani and al. 4.2. The results of the interview After can be seen in Table 7, 14 teachers mentioned that the reading text of Unit 7 was interesting for the subjects. In addition, the teachers stated that the reading text in Unit 8, as well as
Unit 7, was attractive. Furthermore, 8 teachers pointed out that the text understanding of the reading in Unit 12 was interesting. However, 7 teachers pointed out that the reading comprehension texts in Units 1 and 10 were interesting. As you can see, 11 teachers thought that the text understanding of reading in Unit 5 was not at all interesting. Based on the
results of the interview, understanding the reading in Units 2, 6 &amp; 15 were not interesting. Four teachers said, however, that the text understanding of the reading in Unit 14 was not at all interesting. Only two teachers thought understanding reading in Unit 3 was interesting. During the interview, it was clear that the reading comprehension texts in units 1,
7, 8, 10 were considered appropriate in terms of students' level of understanding. Instead, 10 teachers pointed out that the reading comprehension text in Unit 5 was not suitable for the students' level of understanding of reading. Moreover, 7 teachers, such as the unit , considered that the reading comprehension text in Unit 6 was not appropriate in terms of
the level of understanding of the student's reading. After declaring 6 teachers, Unit 5 did not appear to be suitable for the students' level of understanding of reading. After you can show the data, the images that were used in the book series were used intentionally; they are colorful, interesting and in accordance with the reading texts. Nine teachers said the
images in Unit 2 were not intentionally designed. This is the same as Unit 6 which 8 teachers stated that the visuals were not intentionally designed. All teachers unanimously stated that the type and font size are suitable for students. Obviously, all teachers stated that the reading lesson takes more time than what has been allocated, so that teachers can
cover all the necessary skills and exercises. Table 7. Percentage and frequency of each interview article QuestionUnit Q1 Q2 Q3 Q4 Q5 Q6 Q7Fre Per Fre Per Fre Per Fre Per Fre Per Fre Per1 7 46.6 0 0 0 0 0 9 602 0 0 7 4 6.6 0 0 5 33.3 9 60 0 0 11 73.33 4 26.6 2 13.3 5 3 3 3 20 0 0 0 0 0 0 9 604 3 20 0 0 4 26.6 0 0 0 0 0 10 66.65 0 0 11 73.3 0 0 10 66.6 0
0 0 0 12 806 0 0 7 46.6 0 0 7 46.6 8 53.3 0 0 12 807 14 93.3 0 0 11 73.3 0 0 0 0 0 0 9 608 10 66.6 0 0 9 60 0 0 0 0 0 0 8 53.39 4 26.6 0 0 2 13.3 0 0 0 0 0 0 11 73.310 7 46.6 0 0 7 46.6 0 0 0 0 0 0 10 66.611 3 20 0 0 2 13.3 0 0 0 0 0 0 8 53.312 8 53.3 0 0 0 0 0 0 0 0 0 0 10 66.613 5 33.3 0 0 4 26.6 0 0 0 0 0 0 8 53.314 0 0 4 26.6 0 0 4 26.6 0 0 0 0 8 53.315 0 0
7 46.6 0 0 6 40 0 0 0 0 8 53.316 0 0 0 0 0 0 0 0 0 0 0 0 0 0 8 53.35.DiscussionList results could reveal that an element Enrich students' knowledge about subjects di rent received by peak 100% and the amount, which is 16, for frequency. This means that in each part a new and di erent topic is introduced to the topics. This result is in line with research
conducted by Applied Linguistics Research Journal, 4 (2), 68-80 77de Janhangard (2007) and Barzaq (2007), which found that the text books they analyzed had good subjects. ndings can arouse a  this idea that this book enjoys a wide range of topics in an e cective way. Results according to Garinger (2002), in which more topics are introduced, the
motivations better and the interests of students must understand and read. Then, the criterion help students read intensely had the highest level of 97.7 97.7 and a frequency of 15.6 which means that most readings in Inside Reading are studied e electively. Findings can also reveal extensive reading is excluded from these books, The Inside Reading series.
It is concluded that no presence of extensive reading in the manuals can be a result of the major purpose of instructing the reading of texts inside the reading. This use of the values found in these books may accentuate the view of Savage and Mooney (1979) that give this idea that understanding reading requires the reader's sensations, perceptions,
knowledge and language. In addition, the results are in line with that of Richards (2001), who puts the idea that curriculum development emphasizes deciding what kind of knowledge and skills students will learn at school. As for the 'current culture-related topics', the percentage was almost 25% and the occurrence was 4, which means that out of the total of
16, four lessons contain subjects that are related to culture. In view of this, Pang and Kamil (2004) argue that having rich cultural knowledge can have positive e ects on our perception of the written text. The researchers argue that the cultural context plays an extremely important role in understanding reading. In this regard, texts that are not in line with
student culture are not interesting and provocative thinking and are more di cult to understand. However, in terms of the use of colors to mark unknown and new words, it has been rated 100%, which means that the yellow color is used to mark new words in readings and the use of different colors for marking unknown words very much a ects positive learning
in a positive way. It is therefore worth considering that attracting the student's attention in the manual is a positive and good aspect. Needless to say the purpose of this book is exactly to make them pay much more attention. As for containing an adequate number of new vocabulary (unknown) (no more than 2%-5% of the whole number of text words), the
receiving percentage is 97.9%, and for the frequency is 15.6 which means new words used in texts for understanding are used in an appropriate manner for learners. For these, the researchers come to this conclusion that the new vocabulary number used in these manuals should not be less than 2% or more than 5% compared to text words as a whole. As
regards coloured and visual attractiveness, the rate of 83,3 % and 13,3. It can show from the total of 16, fourteen visuals of the texts are colorful and appealing to students. Given the results for are clear to the students, it may mean thirteen visuals were vivid for the students and only three were unclear. The reports are in line with the interview in the
newspaper. When instructors were asked Throughout your experience as a teacher, which visuals do you think are not intentional?» they said that, with the exception of two of them, the visuals were appropriate and intentional. However, the element are authentic showed that of the visuals in the book were original. As regards the su cience of the edges on
the sides, it was known that the edges on the sides were found in all the texts read as complementary to the main text. This result is in line with the results of the interview conducted, which shows that no problems were found in the structure of the texts read and that the students were used to  the edges. As for the su cience of spaces between lines of text,
it shows that the spaces between lines of text were found in all reading texts. This means that if there is su cient space between the lines, students will better understand the texts. As regards it is divided into paragraphs, it was found that fourteen reading texts were divided into paragraphs. Indeed, the appearance of the read text was the that the students
captured. When texts are divided into different paragraphs, this means that the text is divided into different topics and each paragraph is about one subject. This may show that the appearance of reading comprehension texts has no problems and that students can understand it. 78 Farahani et al. InterviewInstructors have been questioned: as an instructor in
your life experience, what type of textbooks, in your opinion, are appealing to students? Mention 2-3 texts. Among the reasons given, having a previous background knowledge of the texts were very important. This is considered as an sgnicant factor that could have an e ect on the understanding. Teachers were asked: Throughout your experience as a
teacher, who read texts do you think are not interesting to students? Mention 2-3 texts. Almost all teachers stated that lesson 5 of the text was not attractive to students, too, as it was for lessons 2, 6 and 15 considered unattractive due to the condition of some instructors. This conclusion can be drawn that 3 lessons were uninteresting to the students. This
emphasises the importance of having a culture similar to the substantive knowledge of the subjects. The question was posed by the instructors: Throughout your experience as a teacher, who read texts do you think are appropriate for students' levels of understanding? Mention 2-3 texts. Throughout the interview process, lessons 1.7.8 and 10 of the reading
were considered appropriate for students' level of understanding. It is obvious that the appropriate reading texts are the ones that are considered to be very interesting for students. This means that no matter what the subject or title of the text is in the reading piece, they appeal to the students, and it is simple for them to read to enhance their level of
understanding. In addition, the adequacy of the text book in terms of understanding individuals is considered well prepared, as there are a few words that make them easy to learn indicating this factor is in the reading passage. These results are in line with the ndings of Al-Momani (1998), claiming every element in the word was chosen in a way that could
ease the level of students and communication. Communication. were asked: Throughout your experience as a teacher, which reading texts do you think are not suitable for the student's comprehension levels? Mention 2-3 texts. Instructors, throughout the interviewprocess, reading the conhmed manual of Unit 5 was not fit to understand the students' skill
level. Moreover, some instructors have said that the suitability of Unit 6 for the level of understanding of the students is good. In addition, the text of Unit 15 explained that it was inadequate for the level of understanding of learners by some trainers. There is also a clear fact that lessons 5, 6 and 15 were said to be inappropriate for students' level of
understanding, and it is not interesting. The reason is that the texts are not appealing to the students; therefore, they  di cult them to understand. In addition, the content of the reading did not achieve the students' objectives because they included titles about which they did not have information. In addition, the texts in lessons 5, 6 and 15 are inappropriate
because students did not understand topics based on culture, as well as did not have previous information about. The question for instructors has been Throughout your experience as a teacher, which visuals do you think are not intentional? Obviously, the images used were considered well adapted for the purpose of the book, their colors, attractiveness
and relevance to the texts read, with the exception of two images, were good. In Unit 2, 60% of the instructors said the images had no objective because they did not show where the Blue Mosque and Aya Sofya are alive. In fact, students were asked to take a look at the image and deduce which structure the Blue Mosque was, while no image revealed any
signs and was far too small. The colors did not have intensity, despite the fact that they were signican for determining the areas in it. In addition, for Unit 6, 53.3% of teachers said the images used did not bring any purpose. The truth is that the images had no good colors or attractiveness. The images were of poor quality and the old part of Manchester,
which was not clear at all. The analysis process showed that fourteen images were colored and attractive to subjects; in addition, this colour engagement could indicate that students have responded positively to brightness, colour and a good illustration of material that can facilitate the learning process. When instructors have been requested Throughout your



experience as a teacher, in which you read texts you face any problems with the type of font &amp; size used in the reading texts?, all of which mentioned the suitability of the font type and size to the topics. Also mentioned was Applied Linguistics Research Journal, 4 (2), 68-80 79instructors did not detect any aws in font size and type, which that the layout
manuals had no problems for both teachers and subjects.6.ConclusionWith results, a number of conclusions can be drawn. Of the sixteen texts,  of them were for students. This is because they were familiar and interested in topics, such as culture, society, tradition, and history. The students were not interested in three subjects because they had no prior
knowledge. Almost all the texts in the readings that were said to be much more appealing were those that had an adequacy to the level of understanding of the students and vice versa. Almost all of the images used in the manuals had objectives, but two of them were considered exceptional depending on the condition of the instructors. It is worth noting that
the adequacy of font style and size was considered good for students, which means they almost had this idea that the information while reading was so easy to follow and understand, and this fact that their eyes did not get bored or tired. Of all the above factors, it can be concluded that reading skills for all teachers or students were considered sgnicant;
therefore, knowledge of the book that can be good in all respects would be this book which is provided in a way that can easily stimulate students' understanding and help them gain better knowledge of reading while learning new words. Like any other research project, this study has faced a number of limitations, some of which could ndings and limit the
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exercises presented in the books. This study focused on the overall structure of books that were evaluated by teachers, due to the limited time of the research, which limits the generalization of the results, b) the last, but by no means the slightest limitation, which related to the amount of previous knowledge that each teacher had. There was no control over
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